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Context

• A 15 CATS module has 150 hours of teaching and learning, typically:

• 24-36 hours “scheduled learning and teaching activities”; and

• 114-126 hours “guided independent study”

• Guided independent learning includes “both directed learning undertaken in 

student’s own time, and their own self-directed study”

• So the University has expectations for how much independent study students 

do, but how much do they actually do? And how much do we direct their 

learning?

• This has changed with time
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Context

• A very simplified discussion…
• Most traditionally, teaching is a weekly lecture, and students are left to their 

own devices to decide on their independent study
• This can be enhanced by identifying follow up reading, and/or by identifying 

pre- and post-lecture activities
• Seminars may be used to expand on lecture content
• More recently “flipped” learning approaches have attempted to direct student 

learning more, by identifying tasks to be performed prior to a session, and 
using the session to develop deeper thinking 

• This raises questions of what happens for the student while performing these 
tasks: How are these tasks structured? How are students supported? To what 
level can we expect students to work independently?
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An enhanced approach?

• Changes to delivery due to the pandemic caused a greater reliance on the use 
of technology to support remote learning, and offered both challenges and 
opportunities

• Particular challenges around student engagement “off campus”, if students are 
only expected to engage for scheduled online sessions

• Challenges for students accessing “informal” support, off peers and staff, as 
might happen on campus outside of scheduled sessions

• Can we use the notion of directed independent learning inherent in flipped 
learning to enhance engagement and feelings of belonging, while also 
improving learning outcomes?

• Tried this on NS6106, an elective module with 13 students
• (Guest access has been enabled for NS6106 20-21 on Moodle)

https://moodle.glos.ac.uk/moodle/course/view.php?id=36978
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“Storyboarded” Learning

• Not committed to the name!

• Expands on flipped learning by fractionating the intended learning for the 

session/topic/week into smaller units, interleaving learning activities and 

support 

• Activities may include listening, reading, searching, reflecting, discussing

• Interleaved asynchronous support allows the tutor to monitor progress and 

address concerns before a final capstone session

• This capstone session – synchronous, online or in class – can then 

concentrate on deeper discussion rather than addressing difficulties with 

understanding
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Recordings of lecture snippets are available on Microsoft Stream in the NS6106 Lectures channel

<Placeholder for removed video>

https://web.microsoftstream.com/channel/cfbac67c-a152-4e2a-9fad-920c0aab41bc
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“Storyboarded” Learning

• Inspired by a cognitive apprenticeship model, seeing learning as developing 
thinking skills and insights rather than absorbing “facts”

• Talking with students rather than at students – students become collaborators 
in learning

• A more continuous learning process
• Using a range of activities maintains interest and engagement, and supports 

different forms of learning
• Asking students to generate content and participate in regular discussions 

encourages a sense of partnership, allows sharing of multiple perspectives, 
and can provoke unexpected insights

• Most importantly, it empowers students in directing their own learning, while 
still supporting them during the process
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Student Response

• The module tutor discussed plans with students in the first session, to ensure 

buy-in

• There was a focus group discussion after the first three topics were delivered 

to ensure students were happy to proceed

• Seven topics were delivered in this mode, and three topics were delivered in 

a more traditional mode

• An end of module qualitative evaluation was conducted focussed on 

perceptions of “storyboarded” versus traditional learning

• Five students completed the evaluation, four indicated a preference for the 

storyboarded form, the fifth expressed no preference
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Student Response

I liked looking at things between lectures and using 

lecture time to discuss them. It was a lot more 

engaging than normal lectures, which I thought 

made it easier to grasp concepts.

I particularly enjoyed the more 

relaxed delivery as it made the 

module very approachable and very 

easy to discuss within lectures

Setting tasks and encouraging discussion 

was a great way to see how other students 

formed their opinions on the topic at hand. 

I felt it prompted a lot more discussion 

amongst the group which is a great way to 

learn what other members are passionate 

about.

It got more people involved and I personally 

enjoyed the socialisation aspect of this, as 

usually, you do not get this opportunity in 

other modules.

I liked the layout of this module, how we 

spent time on our own doing the learning 

then coming together as a group to 

discuss … I think I was more engaged 

because of it.
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Challenges

• Expects students to be engaged in a certain amount of ‘directed learning 
undertaken in student’s own time’, but they may not want to do so

• Students may struggle to fit in the expected time even if they wish to – for 
these students, a level 6 semester 2 module came second to the dissertation

• Some activities were difficult for students to perform either technically (Talis 
resources) or emotionally (glossary contributions)

• Time consuming for the tutor to set up, though presumably less so after the 
first time

• Would be more effective to have multiple synchronous discussions, though 
challenging to schedule and for students to manage

• Changing role for the tutor – from provider to facilitator/mentor
• A culture shift for both students and staff


