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• Challenge - how to achieve a consistent standard of marking between different tutors -

Herbert et al., (2014); Willey & Gardner, (2011) 

The typical example of this scenario is the final year dissertation module. 

• Key areas of dissent include lack of clarity and inconsistencies Vera & Briones, (2015)

• Current reliance on criteria, rubrics, moderation and standardising grade distributions is 

unlikely to tackle the proven lack of grading consensus – (Bloxham et al., 2016) 

• Herbert et al., 2014) stresses it is important to consider how do markers negotiate a shared 

meaning that will allow them to reliably judge a range of student responses independently .

Literature discussions
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Assessment Practices 

Challenges (particularly evidenced in whole team modules)

- Variation in expectations in Academic practice

- Grading differences within the assessment of level

- Consistency of terminology & its meaning in feedback

- Moderation is too late 

- Staff ‘tension’

ASP (incl. 
calibration)

Module 
delivery 

Assessment 
completion

Standard 
setting

Moderation
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Approach to resolve 

Module delivery 

Calibration 

Staff

Every 3 weeks 

share and agree

Led by module tutor

Students

Embedded 

through group 
assessment support 
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Direct outcomes

- Staff create a detailed shared approach to expectations 

- Staff deepen / develop shared understanding of FHEQ levels

- Staff deliver a consistent message to students

Indirect consequences

- Development of community & culture

- In COVID-times provided better f2f supervisory experience with student 

groups

Staff comment
it would be useful to build on the discussions we've had as a team during the Diss marking process. 
What a great opportunity to challenge each others thinking and to further improve consistency in 
our assessment practices.
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Potential Impact

- Standardisation - less variation

- Moderation - less variation

- Language / feedback used in a more consistent way with students

2021/22

- Use of core strand through L4 (study skills), L5 (research methods) & L6 

(dissertation) –

- impacts on ALL other modules in all courses in community
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