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Should higher 
education look to the 
future or the past?











• Power for students through rights

• Interrogate SU funding

• Student stress - tackle it

• Staff – train and support them

• Open the books

• Fix student housing

• Fix student hardship

Seven point plan



• Volatile: quick actions needed to events outside 
your control

• Uncertain: future unclear and non- predictable

• Complex: Dynamic networks with 
confusing/conflicting relationships

• Ambiguous: Action without certainty of outcome

Taking a pause 





When the pressure is on and the environment is chaotic or 
uncertain, we tend towards:

• Small issues: Micro management, generates feelings of 
control. But what abut the big picture?

• Huge issues: Collective, long term things that fo need 
attention, but…

• Also a way of avoiding accountability over the “hard” stuff –
medium issues that require the most attention, response 
and decision

It’s the medium that matters





• Nobody has done this before

• Higher education is highly “mimetic” and generally 
conservative

• VUCA requires all sorts of skills and smarts that 
have not previously been necessary or even 
desirable 

• Previous focus on incremental performance rather 
than innovation 

• And everyone’s understaffed and knackered and 
scared and cold and stressed and…

And now the problem is



• Cost of living crisis

• Marketisation’s endgame – size and shape

• Housing crisis

• Generative AI

• Engagement collapse – PT work

• International expansion / families

Things like



Adapt entrepreneurially

Create new delivery 

models

Take risks

As long as what I do 

doesn’t change I don’t 

mind what is going on 

around me

Get back to basics but with 

a vengeance, cut costs, 

streamline

Very tough

Do you remember the old 

days when things were so 

much better? 

Confrontation Retreat

Radical

Reactionary

Responding to change



• Adaptive, nimble, agile organisations able to learn fast about 
environment around them, sense opportunities and mobilise
resources to exploit them

• But organisations that just do that would be in perpetual 
turmoil, constantly reinventing themselves

• So as well as being adaptive, nimble and agile organisations 
need to have a sense of stability, continuity and purpose

• But a sense of stability that does not inhibit ability to adapt 

• What does that optimum mix of stability and flux come from?

• It comes from challenging conventional wisdom 

Organisations of change



• Treasury (as of today) reverting to austerity of 2010s.

• Less fat to cut and higher education can’t escape 
through a loan trick any more

Five options:

• Fewer students go to university

• Graduates pay more back through the loan scheme 
(inc existing graduates)

• Increase profitable students (intl or franchise)

• Reduced maintenance costs

• Reduced delivery costs

Austerity
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• Hostile to universities, young, diversity, “culture wars” and 
other SU hobby horses and values

• Highly unstable – risk taking in wring direction swings to 
deep freezes (and both fiscal and policy drag)

• Unable to address contemporary issues of the day (social 
media and impacts on political debate and harassment, 
housing crisis etc)

• Essay crisis culture – wait til very bad and throw plasters 
and money 

• Coping mechanisms become features

• Labour improvements but likely delay

Politics



• More of them

• More diverse

• Less time

• More anxious

• More collaborative (yet)

• Lonely

• Busy and less “immersed”

Students



• Size and diversity of courses

• Identity and social capital 
• Housing

• Hobbies

• Characteristics

• Subject/Course?

• Intervening at course level but retaining student led 
approach?

Belonging











• The percentage of students that get to their second 
year (if they have one)

• The percentage of students that complete the 
award they signed up for

• The percentage of students that get a graduate job

B3: Outcomes



• Continuation rates help it understand whether a provider is 
recruiting students able to succeed through the early stages 
of its courses, with the appropriateness of recruitment and 
student support under the spotlight;

• It says completion is similar and provides a look over the 
whole student lifecycle. This difference in focus means that 
there will not be a direct, linear, relationship between a 
provider’s continuation rate and its completion rate.

• Meanwhile progression tells OfS whether a provider’s 
students have successful student outcomes beyond 
graduation.

Blame it on the baselines



Concerns

What the university wakes up 

at night about 

What the SU wakes up at 

night about 



Concerns

What can we work on 

together?



Retention?



• In 2014, the HEPI/Advance HE Student Academic Survey told us that, knowing 
what they know now, 32 per cent of students would have not have chosen the 
course they were on.

• By last year an equivalent figure appeared to have risen to over 40 per cent –
with Black Asian and Minority Ethnic students, and those from poorer 
backgrounds, hovering at around half expressing regret.

• Once we add three years to the theoretical duration of the programme, its 40 
per cent completion rates rise to over 70. Why are we in such a rush?

• Dutch students who withdraw before February 1st get much of their student 
debt wiped, “Binding Study Advice” at the end of the first year is designed to 
determine if a course is really right for the student, and those who transfer to 
other institutions (“omzwaaiers”) aren’t generally picked up in the numbers.

• And the resultant “wouldn’t make the same choices again” score? Fourteen 
percent in last year’s Netherlands NSS.

A comparison



That our system enrols and then traps students onto 
programmes that they are unhappy on, requiring 
them to complete those programmes at a pace 

incompatible with their diversity or adversity, is a 
problem.

Are NSS/TEF and B3 just about making things 
easier?



• Baseline for each indicator (in each mode and level 
of study that the provider delivers) and published 
stats.

Blame it on the baseline
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WONKHE  | Quality

+No 

institutional 

review!



• B3/Outcomes 

• B1, 2, 4, 5 – the rest of quality!
• Condition B1 requires that all students receive a high quality 

academic experience. This means that courses must be up-to-
date, challenging and well delivered, and equip students with the 
skills they will need after graduation.

• Condition B2 requires that all students receive the resources 
and support they need to succeed on their courses and after 
graduation. 

• Condition B4 requires universities and colleges to assess 
students effectively and award qualifications that are credible 
and stand the test of time.

• Condition B5 ensures that the standard of qualifications is 
consistent with sector-recognised standards.

Breakaway from QC



Condition B1: Academic experience

• The provider must ensure that the students registered 
on each higher education course receive a high quality 
academic experience. 

• A high quality academic experience includes but is not 
limited to ensuring that each course:

• is up-to-date; provides educational challenge; is 
coherent; is effectively delivered; and as appropriate to 
the subject matter of the course, requires students to 
develop relevant skills.

The B Conditions…



• The subject matter of a course is not representative of current 
thinking and practices. 

• The pedagogy of a course is not representative of current thinking 
and practices. 

• The length of the period during which aspects of the course have 
not been updated. 

• The scale and nature of the changes needed to ensure the course is 
up-to-date. 

• The impact on students and others of an out-of-date course. 

• Whether a provider has plans to make changes to a course to 
ensure it is up-to-date. 

Up to date and appropriately informed…



• The content of a course is too narrow. 

• The content of a course is too broad. 

• Students are not secure in foundational topics. 

• Practical or practice-based components are not 
taught in an appropriate order

• Module choices do not ensure students are 
able to construct a coherent pathway. 

Coherent



• The range of learning activities is too narrow. 

• Learning activities are not delivered effectively. For 
example, insufficient opportunities for students to engage 
directly with teaching staff, including where parts of a 
course are delivered remotely, would likely be of concern. 

• The research environment does not support students’ 
learning. 

• Professional or practice-based elements are not integrated 
with academic elements. 

• Assessment is not designed into the course. 

Effective delivery



• A course that does not require students to develop and 
demonstrate intellectual skills, such as evaluating evidence, 
mobilising an argument, and solving problems, consistent 
with the subject and level of the course, would likely be of 
concern. 

• A course designed to lead to a particular profession that 
does not require students to develop and demonstrate the 
skills necessary for success in that profession, for example, 
where specific skills are required for a relevant PSRB 

accreditation, would likely be of concern. 

Relevant skills



The provider must take all reasonable steps to 
ensure that students receive resources and 
support, and that there is effective engagement 
with each cohort of students to ensure, that there 
is a high quality academic experience for those 
students, and that students succeed in and 
beyond higher education.

B2: Resources, support and student engagement



• A staff team comprised solely of inexperienced teachers is not likely to be 
appropriately qualified. 

• A staff team with narrow collective expertise in a subject area is not likely to be 
appropriately qualified if the range of options available to students extend 
beyond that collective expertise. 

• A staff team in which none of the individuals hold a teaching qualification or 
have been trained to undertake teaching is not likely to be appropriately 
qualified. 

• A staff team that is over-reliant on visiting teachers to deliver large or significant 
elements of a course is not likely to be appropriately qualified. 

• A staff team that does not conduct research at the forefront of relevant 
discipline(s) is not likely to be appropriately qualified to provide supervision to 
research students.

B2 fails



• Appropriate laboratory and technical resources for STEM subjects. 

• Appropriate studio, performance, and technical resources for 
creative subjects

• Appropriate hardware

• Appropriate software. Students have, or have reliable and consistent 
access to, the software they need to effectively access all aspects of 
course content. 

• Robust technical infrastructure. 

• Reliable access to the internet. 

• A trained teacher or instructor. 

• An appropriate study place. 

B2 Physical and digital





• Academic support includes support to help students with course content 
or on placements, to identify and address knowledge or skills gaps, and 
make decisions about future study choices. 

• Support needed to underpin successful physical and digital learning and 
teaching includes support to help students make best use of digital 
learning. 

• Support relating to avoiding academic misconduct includes support for 
essay planning and accurate referencing, and advice about the 
consequences of academic misconduct

• Careers support includes the information, advice and guidance students 
need to identify their capabilities and the way in which these may be 
suited to particular careers, and to articulate these in a way likely to result 
in successful job applications

B2 Support



• B3 can lead to investigations over B1, B2, B4

• More prescriptive

• How judged? 

• B3 and context

• Have quality processes aligned?

• Have student feedback and representation 
processes aligned?

• Is the underpinning thinking out of date or wrong?

• Is this all possible in a mass system?

B Conditions







• Golden age, when a full-time student was a full-time student, when 
class sizes were small, when students were more united (and 
homogenous), when students got grants and graduates got 
guaranteed jobs. 

• The way in which opportunity was so heavily restricted, and some of 
the darker aspects of the treatment of students, are rarely 
mentioned in those retellings.

• Survivor bias –“never did me any harm” of not having central 
heating or a toilet indoors, translated into being students sleeping 
with professors, living with mould in a bedsit, or accepting that 
feedback might be a few weeks late while a lecturer returns from 
sabbatical. 

• If we don’t make it tough, as it was in my day, how will students gain 
the skill of resilience?

Proper students



• Keep or ditch?

• Is the past lost and to be forgotten or to be fought 
for in some way?

• The fully-immersed “full-time” student with no other 
responsibilities to burden them. 

• Is that idea gone forever in a mass system, 
requiring us to adapt to the contemporary realities 
of student life – or is it to be fought for (and the 
normalisation of a busy and burdened student to be 
opposed) if we are to cherish the idea of more not 
meaning less?

Massification



• Coroner recommendation on personal contact – whether 
pastoral tutors should offer to exchange mobile numbers 
with their students 

• Students as adult learners. Privacy. Reasonable 
expectations?

• Universities being asked to do what the NHS should be 
doing. 

BUT

• A role for mental health training insofar as it impacts on 
providing effective personal academic support

• Lots of aspects of teaching and learning that ought to be 
seen by professionals through a mental health lens.

Student suicide?



• “I don’t think she has made the connection between student 
unhappiness at Bristol and the continued rapid 
expansion/growth of the university, with its flashy building 
projects and colonisation of vast swathes of the city centre. 

• “Staffing and human resourcing haven’t kept up with the 
vigorous pursuit of student numbers. Tutors get stretched, 
classes get bigger, welfare support is inadequate and there 
just isn’t enough to go around. 

• “The system becomes impersonal and students get “lost” 
and their needs go unnoticed in the vast new university, and 
become more vulnerable.

Commentary



• Is the smaller, more personal, and less stretched university a kind of 
nostalgia meme, possible only in Oxbridge? 

• Or is there something important in the conversion of the university 
from village to town to city that is helping to exacerbate what is now 
a long-term crisis in student self-reported mental health?

• When we ask ourselves who should provide a professional 
individualised crisis service or how that should be delivered, do we 
miss an important decline in what I tend to call “horizontal” support 
rather than “vertical”?

• Is the generalist academic, able to research, teach and pastorally 
support an idea whose time has passed (see UA94 and Edinburgh)

Questions



• Pre-pandemic, in the loneliness research we carried out back in 2019, 6 per 
cent of students specifically disagreed with the statement, “if I needed help, 
there are people who would be there for me”.

• Students that lived further away, those with more responsibilities, those 
spending less time together in student groups and those that were more 
anxious were less likely to respond positively to that question. 

• (All the figures doubled during the pandemic and haven’t recovered)

• In many ways, the basic model of higher education assumes that students 
become “adults” at 18 and can then be left alone. But maybe that was possible 
in the kind of contexts of class (and class sizes) that were in the past. What 
about in today’s context of hyperdiversity and “middle stage” of adulthood?

• Has the system been able to scale the community intimacy and immersion 
assumed in the boarding school model 

• Many of the risks are about “noticing”

Only the lonely





• One of the threads that links conclusions in the Abrahart case and 
the Harry Armstrong Evans recommendations is a reach by the 
judge for “someone” to notice and act when a student is struggling. 

• So folks (judges, politicians) reach for the personal tutor – however 
unfair in the modern context.

• Building belonging and community at programme level becomes a 
safety concern as much as it is a pedagogical issue.

• Should every student should get a dedicated academic coach? 

• An actual person who tracks progress, helps a student navigate and 
generally looks after a student becoming a student should still to be 
powerful.

Building belonging





WONKHE  |

“Commuter 
students aren’t 
looking for friends 
– they’re looking 
for qualifications”



By Cibyl & Wonkhe

• Continuation 
• Getting to the second year

• Belonging

• Completion
• Getting to the end of the course

• Confidence

• Progression
• Getting a graduate job

• Skills

• Plus awarding (gaps), NSS teaching, NSS A&F, NSS AS, NSS Feedback, NSS Learning 
resources



By Cibyl & Wonkhe

I feel part of a community of students and staff

How fair has 
the marking 
and 
assessment 
been on your 
course?

Strongly 
agree

Agree Disagree Strongly 
disagree

Very fair 46% ↑ 21% ↓ 15% ↓ 10% ↓
Fair 49% ↓ 67% ↑ 61% 52%
Not very fair 5% ↓ 11% 20% ↑ 22% ↑
Not at all fair 0% ↓ 1% ↓ 5% ↑ 16% ↑





By Cibyl & Wonkhe



Assessment and feedback:

8. The criteria used in marking have been clear 
in advance. 73%

9. Marking and assessment has been fair. 68%

10. Feedback on my work has been timely. 84%

11. I have received helpful comments on my 
work. 91%

Also highest active disagree (14%) 

Achillies heel of NSS…



By Cibyl & Wonkhe

What matters?
• Continuation 

• Getting to the second year
• Belonging

• Completion
• Confidence

• Getting to the end of the course

• Progression
• Getting a graduate job

• Skills

• Plus awarding (gaps), NSS teaching, NSS A&F, NSS AS, NSS Feedback, NSS Learning 
resources



By Cibyl & Wonkhe

Achillies heel of NSS…

Assessment and feedback:
• 8. The criteria used in marking have been clear in advance. 73%
• 9. Marking and assessment has been fair. 68%
• 10. Feedback on my work has been timely. 84%
• 11. I have received helpful comments on my work. 91%
• Also highest active disagree (14%) 
• (SU NAND was 19%)



By Cibyl & Wonkhe

Achillies heel of NSS…

Three themes:
1. Link to criteria being clear in advance 
2. Demonstrable application of that criteria
3. Consistency of marking
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By Cibyl & Wonkhe

Achillies heel of NSS…

Five themes:
1. Link to criteria being clear in advance 
2. Demonstrable application of that criteria
3. Consistency of marking
4. Hadn’t taken into account their circumstances fairly (best 

of ability) 
5. They have personal connections, I don’t



By Cibyl & Wonkhe

Why is assessment unfair?
• I had to take the first half of my course online due to visa issues which caused a huge gap in my experience and 

relation to the material in comparison to my class.

• Poor brief and not a good idea of what they want.

• I’m not one of the favourites.

• Often feels like a score for participation mark - very unfair as not all of us can be there all of them time. 

• We've been told that multiple lectures go over to confirm the results. Nobody believes this.

• I feel like for some people is harder to get higher scores due to the differences in age (work experience, other 
further studies).

• I think I was severely under marked for an essay that I don't think was that bad, and others agree.

• It can sometimes feel as though we are thrown into the deep end with assessment. We have no exemplar work to 
study and understand, therefore it feels as though we're being graded on a skill that we haven't properly developed 
or understood.



By Cibyl & Wonkhe

Do we ever learn?



By Cibyl & Wonkhe

Which of the following best describes your 
gender identity?

I feel part of 
a 
community 
of students 
and staff

Man Woman

Strongly agree 30% ↑ 20% ↓

Agree 51% 54%

Disagree 15% 19%

Strongly disagree 4% 7%



By Cibyl & Wonkhe

Disability/long term condition etc

I feel part of 
a 
community 
of students 
and staff

Yes No

Strongly agree 18% ↓ 26% ↑
Agree 43% ↓ 55% ↑
Disagree 26% ↑ 15% ↓
Strongly disagree 13% ↑ 4% ↓



By Cibyl & Wonkhe

Prior schooling

I feel part of 
a 
community 
of students 
and staff

Private/independe
nt education State education School outside 

UK/Ireland

Strongly agree 32% ↑ 20% ↓ 27%
Agree 48% 52% 57% ↑
Disagree 15% 21% ↑ 13% ↓
Strongly disagree 5% 8% ↑ 2% ↓



By Cibyl & Wonkhe

Home domicile

I feel part of 
a 
community 
of students 
and staff

UK EU/EEA Outside 
EU/EEA

Strongly agree 21% ↓ 11% ↓ 31% ↑
Agree 50% ↓ 60% 55%
Disagree 21% ↑ 22% 11% ↓
Strongly disagree 8% ↑ 8% 2% ↓



By Cibyl & Wonkhe

I feel part of a community of students and staff

I am good 
enough to 
be here

Strongly 
agree

Agree Disagree Strongly 
disagree

Strongly agree 41% ↑ 18% ↓ 14% ↓ 24%
Agree 45% ↓ 64% ↑ 49% 32% ↓
Disagree 11% ↓ 14% 29% ↑ 20%
Strongly 
disagree 3% ↓ 4% ↓ 8% 24% ↑

Power of community



By Cibyl & Wonkhe

I feel part of a community of staff and 
students
Headline 2022: 61.8%
• Computing: 48%
• Media and comms: 74%
• Allied to medicine: 45%
• Psychology: 51%
• Social sciences: 46%



By Cibyl & Wonkhe

Over the 
last month, 
how often 
have you 
felt lonely?

Daily 19%
Weekly 31% ↑
Monthly 22%
Once/twice 12% ↓
Never 16% ↓



By Cibyl & Wonkhe

Over the last month, how often have you felt lonely?

I feel part 
of a 
community 
of students 
and staff 

Daily Weekly Monthly Once or 
twice Never

Strongly 
agree 23% 18% ↓ 22% 33% ↑ 36% ↑

Agree 33% ↓ 60% ↑ 61% ↑ 56% 47%
Disagree 31% ↑ 17% 13% ↓ 9% ↓ 14%
Strongly 
disagree 14% ↑ 5% 3% 2% 2% ↓

Community and loneliness



By Cibyl & Wonkhe

I am able to devote most of my time to being a student

I feel part of 
a 
community 
of students 
and staff

Totally Mostly Not really

Strongly agree 41% ↑ 19% ↓ 13% ↓
Agree 48% ↓ 59% ↑ 44% ↓
Disagree 9% ↓ 17% 32% ↑
Strongly disagree 2% ↓ 5% 11% ↑

Community and time



By Cibyl & Wonkhe

Round trip to campus in minutes

I am 
able to 
devote 
most of 
my time 
to being 
a 
student

0 1-15 16-30 31-45 46-60 60+

Totally 35% 35% ↑ 27% 30% 22% 18% ↓
Mostly 48% 55% 61% 55% 56% 55%
Not 
really 17% 11% ↓ 12% 15% 21% ↑ 27% ↑

Distance…



By Cibyl & Wonkhe

Term time part time work

I am 
able to 
devote 
most of 
my time 
to being 
a 
student

0 1-5 6-10 11-15 16-20 21+

Totally 34% ↑ 30% 25% 26% 25% 15% ↓

Mostly 57% 60% 54% 58% 54% 37% ↓

Not 
really

9% ↓ 11% 21% ↑ 16% 20% ↑ 48% ↑

Burdens



By Cibyl & Wonkhe

I am performing to the best of my ability on this course 

I am able to 
devote most 
of my time 
to being a 
student

Totally Mostly Not really Not at all

Totally 62% ↑ 17% ↓ 15% ↓ 7% ↓
Mostly 31% ↓ 72% ↑ 58% 45%
Not really 7% ↓ 11% ↓ 27% ↑ 48% ↑

Doing our best



By Cibyl & Wonkhe

Best of my 
ability

Man Woman

Totally 30% 27%
Mostly 46% 46%
Not really 15% 19%
Not at all 5% 4%

Best of my 
ability

Disabled Not

Totally 18% ↓ 31% ↑
Mostly 42% 48%
Not really 26% ↑ 15% ↓
Not at all 10% ↑ 3% ↓



By Cibyl & Wonkhe

Why aren’t students attending?

• 1. Health (esp mental health) 
• 2. Paid employment 
• 3. Public transport and/or long journey 
• 4. Teaching quality/format 
• 5. Busy with assignments/independent study 
Time is more precious now - students are weighing up best 
use of their time, and that is often not coming to campus



By Cibyl & Wonkhe

Why not (last 3)
• Combination of a waste of time, depression hitting hard, my physical state being ignored by the 

university with regards to walking back and forth from campus (it's too painful sometimes).
• Because the other lectures by that staff member had been very dull and about very simple 

concepts, so I felt I would be better served by just reading the content in my own time.
• Work, I'm come from a low social economic family and therefore have to work to afford living in 

Brighton (expensive city without the London maintenance loan).
• I either felt unmotivated, depressed, unprepared or anxious - scared to be asked questions and 

have to speak
• Sometimes staff are funny about lateness - I commute an hour by car and occasionally would 

be 10 minutes late , if they were rude in class about it I just wouldn't turn up next time I was late 
because I don't see the point when it's our money paying them they shouldn't really care. 



By Cibyl & Wonkhe

Belonging qual

• I still don’t really know anyone on my course
• There was a session when we talked about our ideas and home lives 

that we all bonded over
• Thew rep for our course organizes sessions in the LRC where we work 

together
• We worked on a project together in the first week and were put in 

groups of people we would npt normally sit with
• There should be organized mixing between students from different 

countries



By Cibyl & Wonkhe

Confidence

To what 
extent do you 
feel confident 
about

Very 
confident + 
Confident

NCNNC Unconfident + 
Very 
unconfident

Navigating the campus 82% ↑ 12% ↓ 6% ↓
How to avoid academic 
misconduct 84% ↑ 12% ↓ 4% ↓
Using the library and 
learning resources 81% ↑ 13% ↓ 6% ↓
Accessing and using the 
IT equipment and 
software I need to 
succeed

76% ↑ 16% 8% ↓
The foundational skills 
and knowledge needed 
to do well on the course

74% ↑ 15% ↓ 10%
Working with other 
students in groups 74% ↑ 15% ↓ 11%
Making the most of 
lectures 76% ↑ 15% ↓ 9% ↓



By Cibyl & Wonkhe

Confidence

To what 
extent do you 
feel confident 
about

Very 
confident + 
Confident

NCNNC Unconfident + 
Very 
unconfident

What I have to do to get 
a good grade on my 
course

67% 23% ↑ 11%
Approaching and 
discussing my progress 
with academic staff

65% ↓ 21% 14%
Spending my time during 
independent study 
productively

70% 15% ↓ 14%
Knowing what to do 
when others' behaviour is 
unacceptable

64% ↓ 23% ↑ 13%
Knowing what to do 
when an aspect of the 
delivery of my course is 
unacceptable

53% ↓ 26% ↑ 21% ↑
Understanding how my 
final mark is calculated 58% ↓ 24% ↑ 18% ↑
What is needed to get a 
graduate job 46% ↓ 27% ↑ 27% ↑



By Cibyl & Wonkhe

Home domiciled school

What I have to 
do to get a 
good grade on 
my course

Private State

Very confident 25% 16% ↓
Confident 42% 48%
NCNU 28% 24%
Unconfident 5% 9%
Very 
unconfident 1% 3%



By Cibyl & Wonkhe

Gender identity

What I have to 
do to get a 
good grade on 
my course

Private State

Very confident 30% ↑ 16% ↓
Confident 45% 47%
NCNU 18% ↓ 25%
Unconfident 5% ↓ 10% ↑
Very 
unconfident 2% 3%



By Cibyl & Wonkhe

I feel part of a community of staff and students

What I have 
to do to 
get a good 
grade on 
my course

Strongly 
agree

Agree Disagree Strongly 
disagree

Very confident 43% ↑ 16% ↓ 9% ↓ 8% ↓
Confident 45% 56% ↑ 31% ↓ 22% ↓
NCNU 9% ↓ 21% 37% ↑ 37% ↑
Unconfident 3% ↓ 6% ↓ 19% ↑ 16% ↑
Very unconfident 0% ↓ 1% ↓ 4% 18% ↑



By Cibyl & Wonkhe

Becoming
• All the inform,ation in one place
• Support for state school students who lack the foundational knowledge lecturers 

presume you'll have
• I feel I am a person that needs a lot of reassurance, and this is hard when there is so 

many people within each school, so no one gets known on a personal level.
• Before the semester begins, more time to introduce how to adapt to university.
• Making people feel like they belong.
• Make small student groups where we can support each other, among peers



• Possible in a mass system?

• Unit of resource will continue to fall

• Student ability/willingness to take part under 
pressure

• Complexity is the reality and consistency is 
increasingly the requirement

• CMA on academic policies – implied terms 

Personal tutoring?



By Cibyl & Wonkhe

I feel part of a community of students and staff

How well 
have 
teaching 
staff 
supported 
your 
learning?

Strongly 
agree

Agree Disagree Strongly 
disagree

Very well 70% ↑ 35% ↓ 21% ↓ 17% ↓
Well 28% ↓ 55% ↑ 56% ↑ 53%

Not very well 1% ↓ 9% 19% ↑ 15%

Not at all well 1% ↓ 2% ↓ 5% 16% ↑

Power of community



By Cibyl & Wonkhe

Qual on PTs
• There are supposed to be personal tuors but I’ve never met mine
• We have sessions with staff other students but I have to work
• I said about childcare and my job but he said I need to treat my studies 

as full time
• The lecturers are all quite intimidating
• I keep myself to myself and don’t feel comfortable talking to staff
• I asked for help but felt quite patronized
• We all support eachother rather than going to staff for help



By Cibyl & Wonkhe



• Netherlands’ Expertise Centre for Diversity Policy – extensive quantitative and 
qualitative research on both the access and participation of students from Black 
and Minority Ethnic backgrounds.

• Academic integration was important – introductory programmes familiarising 
students with the degree course seemed effective.

• Having accessible staff who created an environment in which “a student feels part 
of the course and is challenged”, was also seen as a major positive factor in 
increasing student motivation.

• Small student associations “appeared to be the best means of bridging the gap” 
between isolated ethnic minority students – having a “positive impact” on student 
retention.

• Key to reducing differences in study success between student characteristics was 
summarised as “learning communities” where “small scale” was “consistently 
implemented”.

• Small groups, short projects, associative activity, rotated student involvement with 
each other and staff, and opening out only when all students were ready – leading 
later to more independent and autonomous study.

Netherlands



Student mentors are trained to meet with their group 
and plan activity that causes students to

• Become acquainted with their degree programme
and fellow students;

• Be familiar with the campus and the city;

• Participate in activities performances staged by 
other students;

• Participate in workshops that help students prepare 
for their studies;

• Understand more about the associations and 
activities on offer in the city.

VU Amsterdam



• “You will no longer feel awkward: when you walk 
into the lecture hall a few weeks later, you already 
know everyone.” 

• There are versions for master’s students, adaptions 
for international students, and even a parallel 
programme led by students for students who 
are first in the family.



https://www.youtube.com/watch?v=c0nHtQ3xqUo

DTU Studiestart

https://www.youtube.com/watch?v=c0nHtQ3xqUo




What are students responsible for?

• Getting to know the landscape

• Getting to know one another

• Introduction to course PDP tracking system 
(eportfolio system) 

• Getting connected/ critical connections

• Preparing for success

• Enhancing your future

Student delivery



What about personal tutoring and academic support?

• “We would not expect the staff to give us that. That is what 
we students do”

How are study skills done here?

• ”Students do that we have four projects

What is your course rep system?

• “We don’t have a system like that but every student signs 
up to do something for other students, like coffee or jobs 
and business liaison

How do students find the time if they have jobs

• “When we organize it we make it work, often times it 
happens in the evening or in the city”

Coach trip



Student sign up
How many students are involved?

“what do you mean”

In things like study skills support or being a mentor, 
what’s the percentage

“we all are”

London Met’s Education Officer:

“All of us do something. The actual rep probably did 
the least haha”

“We tried to instigate conversations about us not just 
the delivery”



Student sign up



• Deep ends - large group lectures on dos and don’ts, large class 
sizes, reduced contact hours, big parties, intimidating campuses and 
student bodies in multiple cities of 50, 60 even 70,000 students. 

• BUT subject and programme associations (not reps) were important. 
Students were consistently more enthusiastic about collaboration 
and group work. Spaces were cosier.

• It’s not that getting new students into “family groups” of between 5 
and 15 students, to be mentored by more experienced students, is 
something that can’t be found from time to time in the odd medical 
school or international office in the UK.

• Scale and ambition of those programmes right across the countries 
we’ve seen – almost always led by students’ associations whose 
concerns include both social and academic integration – puts what 
is done in the UK to shame.

Coach trip



• Possible and tempting to improve non-continuation or even 
success rates by assuming that the “shallow end” is about 
things being easy.

• But making academic activity itself less challenging, while 
leaving the environment around it hard to navigate might be 
misreading what a necessary “shallow end” is – and it may 
well be that swapping around those assumptions is what 
leads to happier and more successful students.

• And more fundamentally, it’s starting to become clear that 
while European HE has massified along with the UK, the 
idea of retaining the “small” in that massified system has 
come to be regarded as disproportionately important to 
transition, satisfaction and attainment.

Netherlands



• Finding ways to make small happen – in groups, teams, encounters, projects, 
and orientation – rather than hoping that throwing people into the massive will 
result in anything other than isolation.

• Finding ways to support students to support students is good for belonging, 
good for activity design, good for outcomes and good for workload

• Mass participation and the complexities of corporate governance cause a drift to 
centralisation and the professionalisation of programmes – when it’s 
communities, collegiality, reciprocity and informality that make us feel better.

• The number one issue in the youth mental health crisis is anxiety, and “feeling 
part of a community of staff and students” is a demonstrably good predictor of 
academic confidence and high levels of wellbeing.

• And for all of us that survived and thrived as students in higher education earlier 
in our lives, it’s about remembering that we almost certainly did so in contexts 
that were less intimidating, less overwhelming and well just smaller than they 
are today.

Shallow ends and students



• Massification creates deeper ends

• But community, reciprocity, care for the success 
of others doesn’t have to be in our past

Community
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